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Abstract The article is devoted to theoretical problem of methodological character that is how to the form a new pedagogical 
concept, dubbed "radical pedagogy". The authors note the ambiguity of the definition of this term and the various vectors of 
considering the problems of radicalism in pedagogical projection. On the basis of theoretical and historical analysis it is shown 
that the ideas of the radical reconstruction of the education system and teaching practices have deep historical roots. In modern 
pedagogy the concept of "radical pedagogy" is understood in two ways. It is defined by some theorists as the notion that secures 
the changing views about cognitive capacities, conditions, and factors forming human exposure that indicates the system of 
pedagogical measures and solutions. The second group of researchers interprets this term as an uncompromising commitment to 
achieve real transformation in accordance with the views on the development of socio-political, ideological and economic 
spheres. On the basis of content-analytical study of special publications of the journal "Radical Pedagogy" it is shown that 
currently, this conceptualization is in the stage of intensive growth. 
© 2015 The Authors. Published by Elsevier Ltd. 
Peer-review under responsibility of Academic World Education and Research Center. 
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1. Introduction 
The modern pedagogy has a number of the conceptualizations based on the different foundations: on ways of 
development of reality (pedagogy as science and as art), in forms of scientific knowledge (empirical and theoretical 
pedagogy), on features of spheres of pedagogical reality, types of informative abilities (instinctive, intuitive, 
rational), according to the leading pedagogical schools (herbertensis, gestaltica, etc.), according to rules of 
regulation of behavior (standard, deviant), according to outlook types (religious, philosophical, materialistic, etc.), 
according to scientific functions (reflexive, critical, praxiological), according to temporary, subject, problem signs 
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and other criteria. There are numerous author's systematization, combining the most various and even inconsistent 
typological bases.  
Traditions of neo-Kantianism according to which the science differs not in a subject or the sphere of the studied 
reality, but in the method defining all other factors of knowledge, and also the principles of its choice and placement 
exercised significant influence on the course of subject self-determination of pedagogy. The idea of search of the 
bases guaranteeing basic correctness of a method which was given the independent function generating knowledge 
and property of the internal self-movement were realized in the pedagogy in the form of original methodological 
conceptualizations comprehending the perspective in logic and categories of a way of knowledge (Fedotova, 2013). 
Nowadays a new term "radical pedagogy" fixing pedagogical subject, alternative to traditional approaches to 
training and education is introduced into scientific circulation. 
The concept of "radicalism" (from lat. radicalis - indigenous) in modern pedagogy has two semantic connotations 
and is used 1) as a concept that secures the changing views about cognitive capacities, conditions, and factors 
forming human exposure that indicates the system of pedagogical measures and decisions; 2) an uncompromising 
commitment to achieve real transformation in accordance with the views on the development of socio-political, 
ideological and economic spheres. At the present time there has been the development of pedagogical ideas, 
reflecting both forms right (Russian great-power nationalism, fascism, radical conservatism, apartheid), and left 
radicalism (Jacobinism, the movement of the "new left", anarchism), and their hybrid forms (liberal radicalism, 
neoeuroasian radicalism, radical Islamism as an ideology of religious-political extremism and others). 
2. Historical and philosophical background  
The social thought of the past was characterized by a wide range of radical ideological currents. Round them the 
teachers representing various informative positions and socio-political beliefs were consolidated. The history of 
pedagogical ideas reflects various qualitatively specific positions in which the ideas of various degree of radicalism, 
revolutionism, innovation found their reflection. 
The significant role in overcoming of scholastic approaches in training was achieved by Komensky, (1592, 1670) 
whose contribution to a development of education is admitted all theorists as the position which led to radical 
change of the European student teaching. Komensky, allocated and formulated the didactic principles which didn't 
lose the importance in modern educational process, introduced the illustrated books into practice, gave classification 
of learners according to criterion of age. He created the project of a harmonious education system within which both 
informative requirements and possibilities of the child, and need of material security of his life after leaving school 
were considered. 
Rousseau (1712,1778) put forward the concept of education "natural man" who gets dosed knowledge about the 
world in accordance with his educational needs, existing in a specific situation to a specific minute. Locke 
(1632,1704) developed the idea that the soul of a child being born tabula rasa, i.e. a "clean sheet", will gain 
experience and knowledge only through its own cognitive efforts of the emerging man. The contribution of the 
American philosopher Dewey (1859,1952) was allowed to change the emphasis in the learning process with 
"investing" paradigm for the actualization of the self-development of the child, in which he gains knowledge from 
his own practical activity and thereby expands and updates the personal experience. With this line in the 
understanding of the conditions and the nature of the learning process theoretical position of Freinet (1896,1966) is 
consistent, who introduced the practice of teaching without formal textbooks, instead of which he used students’ 
self-made academic texts published in the school typography, as well as elements of the system of programmed 
learning. Brazilian educator Freire (1921,1997) protesting against the "investing" paradigm was for "releasing 
education" consisting of acts of cognition, in which "people teach each other, mediated world and the objects of 
knowledge." 
Nowadays considerable interest of scientific community to the pedagogical problems connected with change, 
cardinal improvement of practice of education is observed. Attempts to define a subject of radical pedagogy take 
place. In particular, McGettigan (1999) gives the following definition: "Radical pedagogy is all about knowledge 
and education, and how they can (or should) change to best serve the purposes of both educators and the educated. 
Since the one constant in the universe is change and because education has come to be among the most important 
social institutions in the world, then it is very important to consider as broadly as possible the nature of education as 
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it exists today – as well as how it might change as we move into the future". In understanding the subject of radical 
pedagogy there is no unity: some theorists link it with deeply politicized aspects of educational institutions, politics 
and practices. They believe that education can and should be oriented to radical social change (Freire, 1970, 1997; 
Giroux, 1997; McLaren, 1998; Shor, 1992). For others radical pedagogy refers to cutting-edge developments in the 
field of education: the latest theories, techniques and methods that promise to re-invent significantly the processes of 
teaching and learning. There are attempts to consider the phenomenon of pedagogical projection of radicalism 
through the prism of the problems of feminism (Gustavsson & Nyberg, 2013) and psychoanalysis (Bracher, 2006) 
The appearance of the journal "Radical Pedagogy", which was the scene of heated debates on the issues of 
radicalism in its pedagogical perspective, is evidenced by trend towards the increasing of interest to the problems of 
radical pedagogy. It therefore seems appropriate to review the contents of this journal in order to clarify the thematic 
fields that dominate as the problem of discussion. 
3. Method  
3.1. The concept of research.  
 For the purpose of the study, we consider that it’s necessary to stress the thematic clusters, reflecting the main 
content of the publication in the journal. These include materials that combine semantic concepts of "Politics", 
"Theory" and "Technology". Cluster "Politics" includes a publication, reflecting the socio-political aspects of theme 
and strategy in the field of educational policy, including those related to the problem of the formation of the 
educational ideal. Journal articles are grouped into two issues in volume. 
3.2. Source base research. 
 Empirical source studies are all available on the present issue of the journal "Radical Pedagogy", published since 
1999. Basic feature articles and reviews and overviews are included in the number of analyzed issues. 
3.3. Procedure,  Instruments and Data analysis  
For the study of the thematic content the method of content analysis is used. The categories of analysis are the 
notions of "Politics", "Theory" and "Technology" to be allocated in separate clusters. The unit of account is the 
theme article. The received data is entered into the program EXCEL. Using the tools in EXCEL simple histogram, 
which give a visual representation of trends in the thematic distribution of publications on radical pedagogy are 
built. 
4. Results and Discussion 
The bar-graph, made  on the basis of the count of items in the thematic distribution of the clusters shows some 
trends in the development of interest in the scientific community to the issue of radicalism in its pedagogical 
perspective. First of all, clearly, there is an irregularity in the journal output. In Fig. 1 it is clearly shown that there 
are two waves of visible manifestation of interest to the problems of radical pedagogy. The first peak is in 2001, the 
second is in 2006. The sharp decline of interest is observed in 2004 - 2005. In the period from 2009 to 2012 the 
journal was not published, as it is evidenced by the annual allocation of issues. 
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Fig.1. Rande of distribution of publications in thematic clusters (■) – Policy; ( ) – Theory; ( ) - Technology 
 
As this bar-graph shows, publications within the thematic cluster "Politics", in contrast to cluster "Technology", 
can be traced in all issues of the journal. We can distinguish two peaks of the popularity of this problem that occur 
in 2003 and 2006. Publications are characterized by the greater interest of the authors to the problems of social 
inequality, racism in education, infringing of the rights for education of members of national and sexual minorities, 
migrants and people of developing countries. In general, there is a falling trend line within this cluster according to 
the number of publications. This is evidenced by a decrease of interest in the political aspects of educational 
strategies. 
Within the thematic cluster "Theory" the publications of a different nature are presented: the results of empirical 
research, philosophical texts, and interviews with scientists. Attempts to understand new issues that characterize 
various aspects of radicalism in its pedagogical projection are evidenced by the fact that many authors call their 
theoretical work of methodological nature "essay". "Essay" as a pedagogical genre that most accurately reflects 
theoretically not decorated, "captured" on the intuitive and not on the discursive level of new knowledge. Essay 
allows in a free-form to express original ideas of the author that arise in interdisciplinary intersections of themes. 
The greatest attention is paid to analysis of the problems of feminist pedagogy and critical pedagogy. Cluster 
"theory" is characterized by a rising trend. 
Cluster "Technology" combines very diverse publications in which the authors offer a variety of methodological 
approaches to the transformation of the current pedagogical practices. There is a clear downward trend in the 
number of publications devoted to the technology aspects. Technological innovations are associated primarily with 
the advent of computer technologies that allow remote education and engage in self-study training material. 
We draw our attention to the fact that on the subject included in the cluster "Politics" and "Technology"there is 
polemics. A good example is the debate between  Maina and Butson, which took place in 2002 and 2003. The sharp 
polemics is a sign indicating intensive growth of pedagogical conceptualization of "radical pedagogy". 
5. Conclusions  
While acknowledging the problematic field associated with the pedagogical projections of radical ideas in 
pedagogy there is no unity in the understanding of the content and scope of this term. For some theorists, the 
discussion of issues related to radicalism in any projection means the analysis deeply politicized aspects of 
pedagogical practice. Another group of authors argues that the traditional pedagogical goals and methods are 
ineffective. They do not meet the requirements for implementing modern learning strategies. Radically new 
approaches should meet the objectives of the formation of a person living in the modern world, built on a complex 
balance of political and economic interests. 
New journal “Radical Pedagogy” brings together various representatives of pedagogical thought, regarding 
themselves as to the number of politically and ethnically motivated authors. They aim at discussing new pedagogical 
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aspects related to the dissemination of ideas of radicalism. Information space of this journal provides an opportunity 
for each author to present and discuss his original position on the issues of education and changes in the social 
world. This is the evidence that in pedagogical projection of the XX and XXI centuries the problems of politically 
centered radicalism retain its value. They are forms of ethno-nationalism, right, left, liberal and new Eurasian 
radicalism. 
Dominance of the problem, reflecting different aspects of the theoretical justification of radical pedagogy at the 
expense of consideration of the technological aspects of its implementation, indicates the stage of the intensive 
growth of this pedagogical trend. A new direction in pedagogy requires further consideration and analysis of trends 
in its development. 
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